DOCUMENT RESUME 



SO 024 225 

VanderArk, Sherman 

Sel f-Esteem, Creativity, and Music: Implications and 
Directions for Research. 
89 

19p.; For related documents, see ED 378 091, and SO 
024 223. 

Reports - Evaluative/Feasibility (142) — Journal 
Articles (080) 

Suncoast Music Education Forum on Creativity; 
pl05-121 1989 

MF01/PC01 Plus Postage. 

^Behavioral Science Research; *Cr eat ivi ty; Creativity 
Research; Elementary Secondary Education; Higher 
Education; *Music; Music Education; *Self Esteem 

This paper seeks to give potentially pertinent 
information and ideas for the development of a model and of 
hypotheses that are relevant in terms of combining the areas of 
self-concept and creativity. Selected sources from the areas of 
psychology, education, and music education are presented as the basis 
for ideas and thoughts for further research. The ideas in this paper 
focus on a review of selected self-esteem studies and models. 
Apparently, many self-esteem inquiries have been highly selective in 
studying certain variables and factors that teachers and 
psychologists seem to recognize as being linked closely in the 
process of human thinking. These factors include creativity and 
motivation among others. The impetus for presenting thoughts on 
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are soma that have been studied as causal or interactive factors in 
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and adult ages; (3) music; (4) self-esteem training seminars; (5) 
body shape; (6) careers; (7) clothing; (8) chemical dependency; (9) 
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participation; (16) giftedness; (17) birth order; (18) success or 
failure; (19) race; and (20) cultural aspects. A model and related 
hypotheses are given. Contains 72 references. (DK) 
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velopmem of I S TnH nfn ?k P ° tentia, ' y pertinent info ^^tion and ideas for the de- 
S ^« h hypotheses which are relevant in terms of combining the areas 

mu<Sl "2 P 3 ° reatlVlty - Se,GCted SOurces from the areas of psychology education and 
mus,c educat,on are presented as the basis for ideas and thoughtetor iuLr reseat 

Apparent ' *anv seff pI^" 8 °" 3 reVieW ° f Seiected self - es ^™ studies and models. 
Mtotemdtortnn lff? u nqUmeS have been hi 9 h| y selec tive in studying certain 
SnthTnrS^ te t CherS and P s y ch0, °9ists seem to recognize as being closely 
hers " The P ^te^^n" 9 ^ faCt ° rS indUde and motivation among 

fostered bv rP^n^ S h t P t L n9 th ° UQhtS 0n self - est eem and creativity is an interest 
1988a - QAflh a pub, ' catlons and Presentations on creativity in music education (Webster 

stetm 'S^ZV^l^ and HarriSOn ' 1 988; Baltzer ' 1 988 ) and sour^S 

is belief 2to a^cESSS ^ *™ ° f m3ny research studies " Self-concept 

said: PeCt ° T 3 PSrSOn ' S academic and P ersona ' success. Coopersmiih 

By self-esteem we refer to the evaluation which the individual 
maKes and customarily maintains with regard to himself It 
expresses an attitude of approval or disapproval, and indicates the 
extent to which the individual believes himself to be capable 
significant, successful, worthy. In short, self-esteem is a personal 
n?^ ■ ° ' worthiness that is expressed in the attitudes the 
individual holds toward himself (Coopersmith, 1967, pp. 4-5). 

^^^X^^^^^J^ t6, ' mS or in p,ace of self- 

in Figure 1. "9™y different qualities of self. Representations of these terms are found 



Figure 1 

.Selected Terms I I sPd to Denote SPif-P.nn^ opT 

AsSGrtiveness Self-definition 

Aut0n0my Self-fulfillment 
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Figure 1 , con't. 
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Self 

I In one of many approaches to defining the term, Gottfredson (1985) wrote: 

It is useful to think of the self-concept in terms of two major 
dimensions: identities and self-esteem. Identities refer to the 
somnl o one's perceptions and beliefs about oneself Self- 
esteem refers to how one evaluates or fejUs about oneself (p. 1 58). 

abouto S urabintie C s eP skil^ llTJrT^ * S ° ne ' S " attitudes ' feelin 9 s and kn °wledge 

M Q7^ hIe I ' appearance - and soc 'al acceptability" (Jersild, 1965 o 429) EostPin 
(1973) has an extensive review of theoretical ideas and definitions in self e's?eem ^ " 

Models pf - Self-Este pm 

ca, mod^o^ research involves structural and theoreti- 

attention in the J teZ '™estigate these models. A model receiving much 

signteSff|f-L Id f Self " PerGeptl * 0nS are Dased on interactions with 

otners, self attributes, and a total interaction with social environment. These 
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concept self-concept, and finally make inferences about geneTal self 

which s A eff e c C 0 °nr d pnt 0 f ' ^ 9iVen by S ° areS and Soares < 1 983 > as the nomothetic mmtai in 
which self-concept is seen as an "unidimensional construct" which can explain a n so , 

S^tl^to^™' A , tNrd model is ca,ied the i^mn^X^^ 

boares (1 983). In this framework, self-concept is a series of several specific variables. 

and OwVs^T! T ^ ^ W ' nne Ma0( ( 1 981 >■ This * the compensatory 

sSc IsoZ n t if t0 hiGrarChiCal and taXOn0mic mode,s butpropoSThX 

students in l^S ^h? 7' 8, and ' Marx (1981) f0Und that 'ess successful 

sel StoLdS IS ^ 33 m ° re successful in P^sical and social aspects of 
areas wpI Lc students who saw themselves as more successful in social and physical 
areas were less successful on the academic part of self-concept. V 

Achieve ment 

variousteasuTe^otSfpf 6 " T° ^ Pr ° P ° Sed relationshi P ^en numerous and 
su^eye Ln studied thmunhT" ?' performanCe 3Pd self - con ^Pt- These variables were 
Hattie fnunri thi ? 9 u 3 meta - ana| ys'S by Hansford and Hattie (1 982). Hansford and 

S/ore tr .e^ooX^'^T 1 ^ ,r0m StUdy t0 *«* 35 ™Wto self concept 
This sS °° a d n a fr ° m ? f Ver 1 °° StUdiGS 3nd Subjected these data t0 meta correlations 
n w - 9 m self ' ratm 9 s and Performance measures between - 77 to 96 -vith 

an average correlation of .21. Other studies exist which show higher positive cor'reL on 

et t 1 98 3 1 ) PG C 3ChieVement " Perf ° rmanCe area and (Manama 



Gifted and gp' f-Esteam 

scoresStXdXSal T 9 ^TT ^ ^ Mh "^erself-concep, 
those of the no giftec I fTidwe ? 19m?2tt ™ sc ° reswhich were nodifferentfrom 

numerous other sSe^S'Se ^^^T^ °* reS "' tS °< 



Validation nf Self-Fsf PPm 

techniq^formeatn-nT.P.iV 116 ^T" l*™" 9 ° f self - c °™ept is that of validation 
"within network S ® f : Mnce P ■ ^e d 984) divides construct validation research into 

ne twolkstudi^ 'i^' 06 the internal StrUCtUre 0f ^"-concept and "between 

network studies which examine the relationship between self-concept and academic achieve- 

The research literature shows that a major problem in the study of self-concept is that 



5 
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there are many different tests. Some of these tests have been used for several studies and 
others have been developed for use in one study. A survey by the writer found that, for most 

aviilhV'^H art t GS de ^ ,0 P in 9 their own te sts, the test is not given in the articles or 
available from the authors. Thus, self-concept research has, according to Byrne, no "clear 
concise, and universally accepted operational definition of self-concept" (Byrne, 1 984 p 429)' 
Nor does self-concept research have an instrument which measures a similarconsistent, clear 
plTi? s , elf - conce P t - According to Byrne, no one model or test has sufficient empirical 
evidence to claim support for a valid, internal structure of self-ccncept measurement. Validity 
is assumed ,n many reports with little data available for empirical validity. Reliability scores 
when given, range from moderate to moderately high c "elations. 

Failure an d Self-Cpnc pnt 

mn*t I??? 6 m ,? St easily underst0 °d studies in self-esteem and those which have the 
P«SfL£ a « ^ Sh ° W that COntinued failures of certain individuals with a low self- 
brinnThf.n tneirse /- es teem development. These studies have found that repeated failures 
bring about lower self-esteem which lowers a student's estimate of his ability This in turn 

S ude°nt, a p p° t H tmUe 1 '° Werin9 ° f the i0W Se,f - 6Steem individual ' s expectations for success 
appear tha f temi^ 9 ^ e ' P,eSS 3nd b6C ° me inVOlved in b,amin 9 their na tive ability. It 
fhrn! h * U tS fr ° m 3 StUdent ' S belief tnat ne is ne 'P les s because of low ability 

ow ll^ZTTf faNUreS - EXCUS6S and inaction become a self-protective meat^hl 
rLfh .f p c U Gnt t0 SUpp0rt nis re P eated f ai'ures (Covington & Omelich, 1981- 
succe's the * ^ '° W Se,f " eSteem Student " s P-ceiving'lack oi 

feelho^ of % <?T St " dGnt r9peatS SUCCeSS tnrou 9 h efforts resu,tin 9 in internalized 
feelings of pra.se (Frieze & Snyder, 1980; Russell & McAuley, 1986). 

Experime ntal Studie s 

level of^P^ gr ° up studies nave been made of attem Pts to raise the 

ttowtov^TT™^ 9 * 6 ° f Chi ' dren and StudentS - A review ^ Gu ™y d 987) gives 
chNdr e Thpf remed ' al readin9 Pr ° grams and other s P ecial P r °9 r ams on school-age 
that sfani^ in ' ength from six weeks t0 tw0 V**^ ^ results showed 

McLii £n nils 9 h p T 3ngeS m self - esteem resu,te d from most of the special programs, 
cal an ir?S \^ B ° Ck0Ven 3nd M ° rSe 0 986) examined the effect s of special psychologi- 

s udems in thlsel S pS ramS 0n ^ Se,f " eSteem ° f alienated students and ^"dthat the 
students in these special programs, g.ven in a 1 5 and 1 6 week period, had significantly hiqher 
self-esteem scores than the control groups. ^ynmcdnxty nigner 

Self-Conne pt and Mu. ? ir. 

feelinas M o U f S se.i S ITrnn^ T' S ™ ]l - be] ^ feelin 9 s of security, tender emotions, and 
feelings of self-self-confidence, self-worth, and self-esteem. Many writers have indicated that 

"auXr^f ^ ^ ,s baSed ° n the idea that ™^ * - ^on- 

verbal, aural form of communication of the human organism (Abeles et al, 1984; Bessom et 
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a.., 1 974; Rodocy and Boyd, 1 979; Gaston, 1 968). Man has used and continues to use music 
as a form of entertainment and for many functional purposes in modern times, including 
dancing, mother's lullaby, worship of a higher deity, concertizing, weddings, funerals, and 
background for many leisure time and work related activities. 

Self-esteem and music have recently been studied and reported in several studies. 
Michel and Martin (1970), Michel (1971), and Michel and Farrell (1973) studied the effects of 
music instruction on the self-esteem of elementary disadvantaged, black boys. These studies 
used a small number and the Coopersmith Self-Esteem Inventory (SEI) . Their design was a 
simple control-experimental group design with measurements of the differences between the 
control and experimental group means. In one group, the music group was found to be 
significantly higher in self-esteern than the groups not receiving musical instruction. 

Greenburg (1970) studied the effects of singing instruction on the self-concept of 
untrained singers. He used a case-study method and concluded that music progress did aid 
in the development of a more positive self-concept of students. The research of Nolin and 
VanderArk (1 977) showed that band and choir students' scores were higher in the Coopersmith 
Whitest results, butthese differences were non-significant except for higherself-esteem mean 
scores in 7th grade boys who were believed to be anticipating the participation of singing in a 
nationally known junior high boys choir. The data of this study also showed that students from 
a higher social status had significantly higher self-esteem scores when compared to students 
of a lower social status. 

Several studies have been done with small groups in control-experimental designs with 
music as a therapeutic medium. The effects of music activities on the quality of life of the elderly 
were studied by VanderArk, Newman, and Bell (1983). Music sessions were given twice 
weekly for forty-five minutes for five weeks and consisted of: singing and playing old familiar 
songs with autoharp and some bells, using hand-body movements and rhythm instruments 
and improvisation of sound effects to stories. The experimental group using these musical 
activities was found to have significantly higher scores in life satisfaction, musical attitude, and 
self-concept than the control group which had no organized musical activities. 

Other studies done with music as a therapeutic source with the elderly reported that 
various types of musical activities, including handbells, group singing, and rhythm instruments, 
created significantly higher scores in self-esteem, improved mental attitudes, and produced 
better social awareness (Michel, 1 976; Palmer, 1 977; Rubin, 1 976). 

Liedeman (1 967) reported that rhythm, body movement, and music improved the social 
awareness of active regressed and brain damaged elderly in a state hospital. Altman (1 977) 
found no significant differences between self-esteem scores of senior citizens involved in a 
twelve week music program emphasizing group singing and rhythm instruments. Hospitalized 
psycniatnc patients and juvenile delinquents received benefits from music activities as 
and Johnsonlgsfr" 1 enhancement and grou P cone sion improvement (Henderson, 1983 

Relationships between mucicai attitudes, self-esteem, social status, and grade level in 
elementary school children were studied by VanderArk, Nolin, and Newman (1980). Sixteen 
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elementary schools with a total of 5,642 students in the third, fourth, fifth, and sixth grades were 
subjects for this study. They received Coopersmith's Self-Esteem In ventory Nolin's Musical 
^tud^lnventory, and the North-Holt Occupational Prestig e, Sgajg The data were analyzed 
by a computer program which "used the general case of the least square solution for the 
purpose of calculating the F tests and the tests of curvilinear relationships" (VanderArk et al 
1 980 p. 32). The results of this study showed that self-esteem was an important variable in 
attitude prediction for music instruction: 

There was a significant interaction (.05) between sex and self- 
esteem in predicting attitudes toward music activities involving 
playing instruments, listening to music, musicreading activities, 
and total music attitudes (p. 33). 

Self-esteem was a significant predictor above and beyond the predictions from social 
status, gender, and grade level: 

There was a significant amount of variance (.05) accounted for in 
predicting attitudes toward all music activities from self-esteem 
above and beyond what can be accounted forby social status, sex 
and grade level (p. 33). 

Music reading activities produced the lowest attitude scores and were believed to be the 
least productive in developing self-esteem for elementary general music students. 

Asmus (1 986) cited self-esteem as an important theoretical va able in student's beliefs 
about motivation and success or failure in music. Although no empirical data were given on 

eem c an , m ° tiVati ° n ' he gave im P° rtant d^a on the reliability (.98) of his Musical 
AUStm 0 988) reported that self - es teem in music was a significant factor in 
students responses to music contest participation. A scale in musical 
self-esteem, developed by Svengalis (1 978) was adopted for this study. 

in h T !i 6 ! e StUd ! eS ' n mUS ' C support the need for more descriptive studies on self-esteem 
n order that a model and a theoretical framework in self-esteem involving creativity and other 
Tactors important for music learning can be developed. 

Creativity an d Self-Q pnc?pt 

believP^at^LT 8 ? th ! ps y chol °9y of creativit V and some in the psychology of self-esteem 
believe that creat.ve tendencies are related to self-esteem. Coopersmith (1 967) said: 

The importance of self-esteem for creative expression appears to 
be almost beyond disproof. Without a high regard for himself the 
individual who is working in the frontiers of his field cannot trust 
himself to discriminate between the trivial and the significant (p. 
59). 
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nwrhntlto ele ITr tS in creativit y and creative thinking have been identified by several 
psychologists and theorists. 1 

fulfillmp^n^^' th f° rieS and ideaS ° f Maslow (1954 > relatin 9 self-actualization to needs 
tui llment and self-esteem provide important and potentially valuable sources of thought for 

nil ?™T 3 i Creat,V !l y reSearch - Ma3low ' s conce P ts indicate that self-esteem appears to 
to S rT\ n P £ ,nt6raction and ma V be a n important aspect of the desire and ability 
cent , h H Ve ' ° U ^ 1967) ' and Guilf0rd and Ch ^tensen (1973) have identified conver 
Sfrthor i f T . 9 t0 discriminate between two kinds of operations for producing 
^^nnS^ dea - DiVer9em thinkin9 appearS as a index fa? 

«ajDnort St th? fh S r Self 1?f 6 ? and ° reativity d0 not P rodLJC8 insistent results or results which 
^S^^^fi r Sl °, W and C °cpersmith. Coopersmith (1967) used three tests of 
SfSSSSf ' Qi ^f' ^ DrawaPftr ^ nT ^t) and compared these scores with 
found thl? n L T u h ! Co °P ersmith ^£^SRhmimL (low-low to high-high) and 

ndetnrilMh W ' th h ' 9h self " esteem are 'ikely to be more creative, assertive/and 
independent than persons with low self-esteem. 

pynpPt a l e n relati ° nShipS b6tWeen academic achievement, self-concept, creativity, and teacher 
mree fn Z7p re '"^ ^ ^ ^ ChM ™ in Northern Manit °b a in grades 
Taa nf R,d, £r P r Ul ' Sm9h> and Didyk ' 1 984 >- These children were ^sted with Canadian 
StpTSf^' TfZ^^^^ The Michigan Stat* fipn'g^gt 

YSnalfi ',f nd Tocher Rating of P, mil Attif, ,d P Srnlo. The results showed iihat 
s°a ff cfnt rnr!lr t en Self - C0r l cept and creativit V were generally low or negative. Moderately 
significant correlates were found between high self-concept, academic achievement and 
teacher expectation of academic achievements. 

HO 1 ^lym^ Saurenmanand Michael (1980) reported that high achieving, gifted pupils 
nVr?LJ° n ] WB h m ° re ° reatlVe in the diver 9 ent thinkin g tasks of Guilford (1 967) and more 
rnn.pl dcad em'cach.evement that non-gifted students; however, creativity and self- 

JZttS 9 mdep ? nde ? 0f one another - t ^ared that teachers we're able o 
fow ach^ Sel ^ COnce P ts and creative linking behaviors of the high achievers versus the 
low achievers. Schempp et al. (1933) found that physical education programs which 

conceorandTnf s *™ r "*« a ° tiVitieS P r ° d -ed higher creativity, motor sk Is S 

concept, and attitude scores than the teacher- 
dominated, traditional approach to physical education in grades 1-5. 

In other studies, anomalous support is provided for empirical relationshiDs and 
tZ e K^\7^ se.-concept and other variables (Ha.ph et al, 1 979 Let et Z 
1979, Koloff & Feldhusen, 1984; Earl, 1987; Richman et al., 1985). 

Discussion 

been stuTri Z^T^ 5 re P or ted in the literature, the following are some which have 
been stud.ed as causal or mteractive factors in self-esteem: academic achievement, 
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cirn^ rL^ H Cent ' ^ adUlt a9GS ' musiC ' self - es teem training seminars, body shape, 
oSi ° th ;f m ? ' dependenc ^ delinquency, family, extra-curricular activities" hearth 

^Cr ffl m^T^" S ?° rt ? participation - giftedness, birth order, success/failure, 
race (over 28 races studied), and cultural aspects. 

tests an^insTrl^tf T d ° ne ° n self " esteem instrument construction. Numerous 

R StS USGd W ' th ° r With0ut a theoretical basis or definition of self-esteem, 
.tunic ? and 11 va,,dl ^ measurements varied from low to fairly high relationships. These 

NOVA S?h USGd f ° ll0Win9 Statl ' StiCal meth0dS: multi P' e re 9 ression - ANOVA, MA 
Spearma ran ST" factorana| y sis - Pe ^on product-moment correlation, and 

samoS S! dnC ? rrelal ' 0n ' HanSford and Hattie < 1982 ) re P° rted that 95% of a 
botn ex post facto and experimental designs have been used. 

be a oo^tnLtT^ in , V ° lVin9 se,f " esteem and music instruction showthat music can 

siqniS ored Z nf o H ^ f Sel ^ steem = attitudes toward music instruction can be a 

attitudes hPnrfl k Gem ' u and muSic readin9 activities P roduce the most negative 

musi ctsses ShpIh 'T benefida ' in deve '° pin9 positive self-esteem in genera. 

Itet^ T S ° f mUS, ° aCt ' Vities such as 5010 sin9in 9- contest Participation, 

listening to music, and performing music appearto produce positive attitudes and self-esteem. 

individlk U Th! f t be . cre ative seems to be more dynamic and spontaneous in certain 
uoofestd T r h p l f °f 6rm9 ° Cfeativit y is im P° rtant for P^ents and teachers. Untapped or 
Tton^ZTrtZ n lead J° 3 ' aCk ° f Str ° n9 and p0Sitive ^If-concept development. 
perta!n to r m , G StUdy ° f CreatiVity 3nd self " esteem general and as they 

vaSes Te,t tp.f?f S 35 mUS '' C ' matnematics - "tenure, and numerous other 
rel abi it-es 8 o „« '° ^ empin ' Cal " aM * but r6port m oderate to high 

and S( £ U a ^ 

calnprfn 023 " S fl9niUS Mems t0 hwo been a s P°ntaneous 

Presen ?2ScSl raro^ t£ h m9 u COm P osin 9 fostered b V his father at an early age. 
th ^ media whi/h ^ J ,2 and * upPOrt haS been given t0 watchin S ° r observing products in 
crLlTtfbfrrf^T t H 0,0rfU ' 0Ud ' and tecnnical1 ^ perfect " Curren < trendl may cause 
Sctions. t0 th ' S kind ° f ViCari0US P^icipation in such modern media 

nf ma „?, 0t h h self " conce P t and creativity are seen by some writers as essential to the process 
lTacterbPd a h " T*™ ^ to SU ^ ai Both creativi * and self-concept em be 
^Ta^e«itS«r e H^ mV0 J VinS C0Ura9e ' intUitive leaps " heuristic thinking, problem 
be e thertnn SClentifiC thinkin9 " Perna P s self-esteem and creativity may 

be 'eithertoo obvious or too obscure a concept for controlled research on large numbers Both 

K^^t^ bui,ding and are h ~'- Both 

Self-concept may not be completely or even meaningfully measured by research above 
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and beyond what is believed by any one person or group. Any trait or variable potentially 
related to self-concept has been shown to be either relatively important or unimportant 
depending on the measuring instrument orthe bias of the investigator. This view is supported 
by Hansford and Hattie (1982). 

The question of self-concept may be one of "individuality," that is any factor may cause 
strengths or weaknesses in self-concept in any individual or group of individuals. 

Perhaps a very important factot in self-concept may be found to be chemical -the brain's 
ability to balance intricate electrical/chemical combinations to allow the individual to do his best 
in all circumstances. From a review of studies, Kasl (1 970, 1 977) reports that serum uric acid 
related to academic behavior and motivation which in turn have been shown to relate to self- 
concept formation. For example, the most important variable in the development of self- 
concept may be the ability to take criticism of any type, to benefit from it, and to find a place 
and role in approved ways which assist in the progress and well-being of a culture. Self- 
concept may relate to spiritual and psychological factors such as centeredness and positive 
thmking-none of which are measurable by any paper or pencil test but are sensed from 
individual to individual. 

Beliefs about self are very important to one's ultimate success and survival in life. It 
appears that research on the validity issue of self-esteem may need to focus on the individual 
variables contributing to self-esteem from the point of seeking information from individuals at 
all ages through case studies rather than continuing to do paper and pencil tests for group 
measures of self-esteem. It is hypothesized that any given variable mentioned in the research 
may potentially relate in an important and significant way to any given individual's self-concept. 
The amount of relationship may vary or remain constant due to other intervening or causal 
variables. Such a model for hypotheses' construction is found in Figure 2. 



li 
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Figure 2 

Model of Self-Esteem and Implications for Music Education 




Elements: 

10 - Important Others 

A - Appearance 

Cr - Creativity 

M - Motivation 

AL - Abilities 

P - Personality 

AC - Achievements 

E - Ethnicity 

C - Human Capacities 

G - Gender 

SES - Social and economic status 



Fluidity of Model: 

External needs 
Internal needs 
Divergent thinking 
Convergent thinking 

Achievements: 

Music 

Other aesthetic 

Academic 

Sports 

Special programs 
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^^X^S^l^^^ perspectives which make it unique as 
C. Cock in 985 taac'o ^2?^ * ' ^ COnversations and ^flecticns with 
represented by ' he 5 cle HvtZt^ n 'T^ aSPGCtS ° f self - es *eem is continuous, as 
olosesttothe WduS^ ^T* ' mp0rtant of self-esteem are 

also may vary ™J ndTv^a o ndivSu^fh Theam ° Unt ° f 3ny ™&nW« seif-esteem 
basis for appearing She han shnS i These t elements hav * a theoretical and research 
be conce^u^'^ Zi^ J^ '™eract.on of causality by arrows, this model is to 
individual can be \2er^^^'J-L ° Var '° US circumsta ™es from individual to 
esteem. The Mm*^^^^* ^ thUS J " com P ress " ° r ™dify the self- 
and internal ne"Snd Gu ford sTesearch nn h by MaS '° W ' S th ~° ries of external 

do not exclude any area Z d^^^f^^^ 0 ^^ ^mmm 
"alandse^ the tender 

greatiyfrS 

self-esteem, piay a part i the fn'J h programs - whlch emphasize the enhancement of 
academics aSis^^n^^^r^ l elUes{eem > as * achievements in 
crucial to self-esteem development. C ° mbmatl0n 0f components can be very 

introduct^ in a contrcied design, almost any variable 

of measurement and i the va S3? Z^ T* P u° S ' t,Ve 3nd Significant results at the «™ 
development are from iarenteZmilnfl ^ „ H0Wever> baSiC factors in ^esteem 
to study whether a ^exoXl!nt°T mfluances - and the ^sign has not been developed yet 
influences. °* HB " m8mai vanaD,e would or negate parental and home 



Hypothec 

outcome? Can "ESK^l^ ,he S,Ud * °< crea,ivi * affect/enhance its 
an vanames be identified which consistently enhance music creativity? 

music?"' °° eS C ' aSSi0al mUSiC Produce dil,erent native influences than popular and familiar 

and, there^ ^JEST " 

within ^ZS^S^ a,fe « " a * a a cts a, varicus age levels and 

^ilXfflST be,ween se "" es,eem and musioal ap,i,ude in 

musi Jcre S ativi!y? a Si9ni,i ° am in ' eraC,i ° n De,ween a 9« and ™*el self-esteem in predicting 
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7. Are there significant interactions between self-esteem, musical ability, motivation 
and achievement in predicting musical creativity? 



The following express a few suggestions for further study and implementation of 
research in creativity: 

1 . Develop definitions and models which include creativity and self-esteem in music 
education. Creativity seems to have to do with self-esteem in that self-esteem and creativity 
seem to interact, foster, and/or enhance one another. 

2. Clarify dependent/independent variables and causal factors relating to and affecting 
self-esteem, creativity, and motivation in music education. 

3. Case studies are needed, in addition to small and large N studies, involving the 
identified dependent and independent variables. 



Suncoast Music Education Forum 
Page 1 16 



References 



t 



Abeles H. F.,Hoffer,C. 1 &Klotman 1 R. (1984). Foundations of music education . New York: 
bcnirmer Books, a division of Macmillan, Inc. 

Altmen, D. (1977). .The effects of a music par ticipation program on self-c oncept and 
extraversipn of senior citirens in a treatme nt facility Unpublished doctoral dissertation 
California School of Professional Psychology, Los Angeles. 

Amoroso, D. M., & Ware, E. E. (1986). Adolescents' perception of aspects of the home 
21^1^204 an<j the ' r att ' tUde t0Ward parentS ' self ' and external autnorit y- Adolescence . 

Asch, S. E. (1952). Social psychology. Englewood Cliffs, NJ: Prentice Hall. 

Asmus, E. P (1 986). Student beliefs about the causes of success and failure in music: A study 
of achievement motivation. Journal of Res earch in Music E state 24, 262-278. 

Asmus, E P & Harrison, C. S. (1988). Cha racteristics of motivation for music and rn.isir.al 
apwude of undergrad ua t e ngn-music majors. Paper presented at the meeting of the 
Music Educators National Conference, Indianapolis, IN. 

Aspy, D. N., & Buhler, J. H. (1 975). The effect of teachers' inferred self-concept upon student 

achievement. The Journal o f Educational Res^ rrh g& 386-389. I 

Austin, J R. (1988). The effect of music contest format on self-concept, motivation 
achievement, and attitude of elementary band students. Journal of Research in Music 
fetation, 36_, 95-107. 

Baltzer, S (1 988). A validation study of a measure of musical creativity. Journal of Research 
in Music Eitetipn, 3£, 232-249. 

Bessom M. E Tatarunis, A. M., & Forcucci, S. L. (1 980). Teaching music in today's schools- 
A creative approach to music eviration . New York: Holt, Rinehart, and Winston. 

Bockoven, J., & Morse C. L. (1986). A comparative study of the efficacy of the DUSO and 
^ffla^* lband89 "■ e^,eem ■ Element^rySchoolGuidnnreand 

Byrne B. (1984). The general/academic self-concept nomological network: A review of 
construct validation research. Review of Fd. .n ational Research 54, 427-456. 

Byrne BM&Shavelson R.J. (1986). On the structure of adolescent self-concept. Journal 
Qf E ducational Psychology jr 474-481 



1 

■ 3 



I: 



I"'" 

fc 



I 

Suncoast Music Education Forum fS 
! t~ Page 117 l v ; 



ERIC 



Caimi, F. J. (1981). Relationships between motivation variables and selected criterion 
measures of high school band director success. Journal of Research in Music 
Education . 29. 183-198. 

Campbell, J. D., & Fairey, P. J. (1985). Effects of self- esteem, hypothetical explanations. 
Journal of P ersonal and Social Psychology . 4fi. 1097-1111. 

Cattel, R. B., Horn, J. L, Sweeney, A. B., & Radcliffe, J. A. (1 964). Handbook forthe Motivation 
Analysis Test fMATl Champaign, IL: Institute for Personality Testing. 

Chiu, L. H. (1987). Development of the self-esteem rating scale for children. Measurement 
and Evaluat ion in Counseling and Development . £0_, 36-41 . 

Coopersmith, S. (1967). The antecedents of self-esteem . San Francisco: W. H. Freeman 
and Co. 

Covington, M., & Omelich, C. L. (1981). As failures mount: Affective and cognitive conse- 
quences of ability demotion in the classroom. Journal of Educational Psychology . 73_, 
796-806. 

Earl, W. L. (1987). Creativity and self-trust: A field study. Adolescence . 22. 419-432. 

Epstein, S. (1973). The self-concept revisited: Or a theory of a theory. American Psychologist . 
2fi, 404-416. 

Festinger, L. (1957). A theory of cognitive dissonance . Fvanstnn II : Row-Peterson. 

Frieze, I. H.,& Snyder, H. N. (1 980). Children's beliefs about the causes of success and failure 
in school settings. Journal of Educational Psychology . 72, 186-196. 

Gaston, E. T. (1968). Music in thera p y . New York: The Macmillan Co. 

Gottfredson, L S. (1985). Role of self-concept in vocational theory. Journal of Counseling 
Psychology , 3P T 159-162. 

Greenberg, M. (1970). Musical achievement and the self-concept. Journal of Research in 
Music Education, 1_8_, 57-64. 

Guilford, J. P. (1967). The nature of human intellig ence New Ynrk- McGraw-Hill. 

Guilford, J. P., & Christensen, P. R. (1 973). The one-way relation between creative potential 
and IQ. Journal of C reative Behavior . 7, 247-252. 

Gurney, P. (1987). Self-esteem enhancement in children: A review of research findings. 
Educational Research . 29_, 1 30-1 36. 



9 

ERIC 



Suncoast Music Education Forum 

Page 118 j g 



HalPin 'to iheStp- S^' E> & Undrenea ". E - 0 979). Observercharacteristics related 
to the imitation of a creative model. Jou rnal of Pgy^iglag y. 1£2, 1 33-1 42. 

HanSf0 nPrfL C a ; & Hatti6 ' J - A - (1982) ' The relati ™ship between self, and achievement/ 
performance measures. Review of Frt., cation Research ^ 123-142. 

Hend6 ^^ ( 198 h 3 )' . Effects °' * music therapy program upon awareness of mood, 

Jour?;. of°M P ° Tt S ' 0n ' and self - esteem amon 9 hospitalized adolescent patients. 
Journal of Mjsic Therapy, 20_, 1 4-20. 

Jersild, A T. (1965). Social and individual origins of the self. In L. E. Hamachek (Ed ) The 
gja qrpwth,tfflfihinq grid la ming (pp. 196-208). Englewood Cliffs, NJ: Prentice? 

J ° hnSO o n f'in.rni.L 1 Tv Y ThG r ° le ° f ° bj6Ctive and concrete feedback in self-concept treatment 
of juvenile delinquents m music therapy. Journal of M.,rin Ifagm g y m 137-147. 

KaS '' S FSon^i°R hemiC lI c T' ateS ° f achieveme "t behavior and motivation? Review of 
Educational R^^r^^ ^ 447. 462 . ?VVVI 

KaS '' achievement £ h W - & R T rS ' - W ' L (1970) - Serum uric acid and ch °'^°f in 
achievement behav.or and motivation. I. The relationship to ability grades test 

performance, and motivation. Jou rnal of the American M^i A^ -^n m 1 1 58- 



KaW ° S o h ; othe & r °r!Zn S ± \ ° ^ 3 ChHd ' S level of se '^steem from a knowledge 

of other personal factors. Psychology in t h» s. hn m. a 21 4 _ 21 7 . y 

KOl0ff 'thin B kina rSSfSi.H 'n EffeCtS ° f enrichment 0n ^concept and creative 

thinking. Gifted Child Quajjejly, ?_R 53 S7 

Lett> W of R hiohl! I 3 ! 3 ; A ' ^ P °° le! M - E - 0 979) ' The ^ievement drive and ego strength 
of highly creative adolescents. Journal of Psy rhn^y 102f 263-266. 

MarSh mod!'l ( 2' Ver £ alandmath self-concepts: An internal/external frame of reference 
modeL American Ejtotjgnaj p^arch Journal 22, 1 29-1 49. 

MarSh of m^idin?^ 11, ( !f 4) - Selfdescr 'Ption questionnaire III: The construct validity 

ratings by late adolescent, 



17 



Suncoast Music Education Forum 

Page 1 19 



Marsh, H., Relich, J., & Smith, I. (1 983). Self concept: The construct validity of interpretation 
based upon the SDQ. Journal of Personality and Social Psychology . 45_, 173-187. 

Marsh, H.W.,&Shavelson, R.J. (1985). Self-concept: Its multifaceted, hierarchical structure. 
Educational Psycholog ist. Pp, 111-121. 

Maruyama, G., Rubin, R. A., & Kingsbury, G. G. (1981). Self-esteem and educational 
achievement. Journal of P ersonality and Snnja,! Psychology, 40_, 962-975. 

Maslow, A. H. (1954). Motivation a nd personality . New York: Harper & Row. 

McMillan, J. H. (1 980). Enhancing self-concept of junior high students. Humanist Educator . 
18_, 169-175. 

Metcalf, A. (1981). Self-concept and attitude to school. British Journal of Educational 
Psychology . 5J_, 66-76. 

Michel, D. (1976). Music therapy Springfield, IL: Charles C. Thomas. 

Michel, D. E. (1971). Self-esteem and academic achievement in black junior high school 
students: Effects of automated guitar instruction. Council of Research for Music 
Education. P4 15-93 

Michel, D. E., & Farrell, D. M. (1973). Music and self-esteem: Disadvantaged problem boys 
in an all black elementary school. Journal of Research in Music Education . 21, 80-84. 

Morrison, T. L, & Thomas, M. D. (1975). Self-esteem and classroom participation. The 
Journal of Eductions,! p^o^h, gg f 374.377. 

Nolin, W., & VanderArk, S. (1 977). A pilot study of patterns of attitudes toward school music 
experiences, self-esteem, and socio-economic status in elementary and junior high 
students. Contribution s to Musio Fd ucatipn, 5, 31 -46. 

Palmer, M. (1 977). Musictherapy in a comprehensive program of treatment and rehabilitation 
for the geriatric resident. Journal of Music Therapy , 13_, 49-53. 

Piers, E. V., & Harris, D. B. (1 964). Age and other correlates of self-concept in children. Journal 
of Education al Psychology , 55, 91 -95. 

Radoc£ R. E., & Boyle, J. D. (1979). Psychological foundations of musical behavior . 
Springfield, IL: Charles C. Thomas. 

Rampaul, W. E., Singh, M., & Didyk, J. (1984). The relationship between academic 
achievement, self-concept, creativity, and teacher expectation among native children 
in a northern Manitoba school. The Alberta Journal of Educational Research , 3J}, 21 3- 
225. 



9 

ERIC 



Suncoast Music Education Forum 
Page 120 

18 



Richman, C. L, Clark, M. L, & Brown, K. P. (1985). General and specific self-esteem in late 
adolescent students: Race x gender x social class effects. Adolescence . 20., 555-566. 



Rubin, R. (1976). Handbells in music therapy. Journal of Music Therapy . 13. 49-53. 

Russell, D., & McAuley, E. (1986). Causal attributions, causal dimensions, and affective 
reactions to success and failure. The Journal of Personality and Social Psychology . 5J2, 
1174-1185. 

Saurenman, D. A., & Michael, W. B. (1 980). Differential placement of high-achieving and low- 
achieving gifted pupils in grades four, five, and six on measures of field dependence, 
field independence, creativity and self-concept. Gifted Child Quarterly . 24,, 81-86. 

Schempp, P. G., Cheffers, J. T., & Zaichowsky, L D. (1 983). Influence of decision-making 
on attitudes, creativity, motor skills and self-concept in elementary children. Research 
Quarterly for Exercise and Rpo-rf, 54, 1 83-1 89. 

Shavelson, R. J., Hubner, J. J., & Stanton, G. C. (1 976). Self-concept: Validation of construct 
interpretations. Review of Educational Research , 4£, 407-441 . 

Soares, A. T., & Soares, L. M. (1969). Self-perceptions of disadvantaged children. American 
Educational Research Journal £, 31-45. 

Soares, L. M., & Soares, A. T. (1 983, April). Components of student's self-related cognitions . 
Paper presented at American Educational Research Association, Montreal. In B. M. 
Bryne (1984), The general academic self-concept nomological network: A review of 
construct validation research. Review of Educational Research . 5_4, 427-456. 

Svengalis, J. (1978). Music attitude and the p r eadolescent male . Unpublished doctoral 
dissertation, University of Iowa, Iowa City, IA. 

Tidwell, R. (1 980). A psycho-educational profile of 1 593 gifted high school students. Gifted 
Child Quarterly 24, 63-68. 

VanderArk, S., Newman, I., & Bell, S. (1983). The effects of music participation on quality of 
life of the elderly. Music Therapy . 3, 71 -81 . 

VanderArk, S., Nolin, W., and Newman, I. (1980). Relationships between musical attitudes, 
self-esteem, social status, and grade level of elementary children. Council of Research 
for Music Friunatinn, 31-41 . 

Walker, R. D. (1979). The relationship of selected motivational variables to achievement in 
the music curriculum. In E. P. Asmus (Ed.), Proceedings of the Research Symposium 
on the Psychology and Acoustics of Mi isic (1 978). Lawrence, KS: University of Kansas. 

Webster, P. (1988a, April). A model for c reative thinkinn with implications for music education . 
Paper presented at the Music Educators National Conference, Indianapolis, IN. 



Suncoast Music Education Forum 

Page 121 



